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[bookmark: _GoBack]     
Welcome to The Workbook: Reading and Interpreting the Enhancing Catholic School Identity Standard Report for Your School (The Workbook). This Workbook is a working document and is supported by The Guide: Reading and Interpreting the Enhancing Catholic School Identity Standard Report for Your School (The Guide). This Workbook will assist in capturing your reading and interpretation of the ECSI Standard Report of your school and the dialogue that unfolds as you get to know the report.
This Workbook can be printed, with some limited space provided for your own annotation. Alternatively, you may prefer to work with the digital copy: simply download the file and save it to your own device and work within the editable free text boxes.
For ease of use, the Workbook follows the same section headings as Part 3 of the Guide and the Standard Report. 
Ideally, you will have all three documents open as you work with others – perhaps a leadership team – to respond to the questions. 
This Workbook is two things:
it’s a recording space where you record the data for analysis
it’s a reflective space where those who engage with the materials are able to go beyond the numbers into a deep consideration of what might become possible as the leaders of the school develop a strategy for what it means to be a recontextualising dialogue school in a world of change and diversity.
As with other rich data sets, you will need to consider how your reading, interpretation and strategising for an enhanced Catholic identity will be communicated to the whole school community. 
The journey towards an enhanced Catholic identity is best done together!


[bookmark: _Toc498672062][bookmark: _Toc523827939]A: Evaluation of the research sample
Refer to the following documents: 
· The Standard Report – Section A, Evaluation of the Research Sample 
· The Guide – Part 3, pp. 32–33

What do you notice about the research sample for your school? 
    

Of the total population for any single cohort (e.g. students in Years 7 and 8), what percentage completed the survey?
    

What might the completion results suggest about the way you use the data?
    




[bookmark: _Toc523827940]B: Identity and diversity among school members
Refer to the following documents:
· The Standard Report –  Section B, Identity and Diversity among School Members
· The Guide – pp. 34–35

How do each of the cohorts (Students, Staff, Parents) identify themselves? 
    


What do you notice about your school results? 
    


Given that Catholic schools are diverse communities; how do you respond to those in your community who identify as other than Catholic?
    




[bookmark: _Toc523827941][bookmark: _Toc498512945]Preparing for Section C
[bookmark: _Toc523827942]Reflecting on the questionnaires
Refer to:
· the Standard Report: Section E, Features of Catholic Education
The Profile Questionnaire and the Doyle Questionnaire provide significant background information which contributes to formulating a religious profile of the respondents and the Catholic school respectively.
What do you notice that could be considered strengths, as you work to enhance the Catholic identity in your school?
    

What do you notice that could be considered areas to be strengthened?
    




[bookmark: _Toc523827943]C: Personal identity and school identity among students 
and staff
[bookmark: _Toc523827944]Process for reading and interpreting the scale mean – C.1 (Students) 
and C.3 (Staff)
[bookmark: _Toc498672068]
Refer to the following documents:
· The Standard Report  – Sections C.1 (Student data) and C.3 (Adult data)
· The Guide – p. 36.
Reading and interpreting Section C of your school’s Standard Report takes place in the context of the three scales:
· The Post-Critical Belief (PCB) Scale
· The Melbourne Scale
· The Victoria Scale.
Each of these Scales is presented here with a series of questions to assist your analysis of your data.
[bookmark: _Toc523827945]The Post-Critical Belief (PCB) Scale
Refer to:
· The Guide – pp.15–19.
The four typologies in the PCB Scale are:
· Literal Belief 
· Post-Critical Belief (preferred)
· Relativism
· External Critique.

The key question for the Post-Critical Belief Scale is: 
[bookmark: _Toc523827946]What are our attitudes towards religious belief as a Catholic school in a diverse culture?

Reading and interpreting results
It is important to note that the student and adult scores below are indicative ranges only and are not meant to be either prescriptive or read in isolation from one another, either within the PCB Scale or in relation to the Melbourne or Victoria Scales.
Indicative Scoring Ranges are offered as you read and make your way through the Standard Report. These ranges are useful when interpreting the data as they point to the preferred position and to the theological normative. It is worth remembering that indicative scores can only ever be indicative. As you work through your Standard Report, the indicative scoring range remains ‘fluid’, shifting as the typologies within any one of the Scales interact with each other.
[bookmark: _Toc498512931]

Reading and interpreting STUDENT survey results
Figure 1: Indicative scoring range – approximate for students (PCB Scale)
	
	Literal Belief
	External Critique
	Relativism
	Post-Critical Belief

	Current
	2.5 – 4.0

	Approx. 2.0 and not above 3.0
	Above 4.0 
but always lower than Post-Critical Belief
	Over 5.0



Look at your STUDENT survey results for the PCB Scale
In the table below write the name and the score for each of the four styles of religious belief, or typologies, from the most strongly identified to the least.
	
	TYPOLOGY (Post-Critical Belief, Literal Belief, etc.)
	Current Score

	1st
	[bookmark: Text2]     
	[bookmark: Text3]     

	2nd
	     
	     

	3rd
	     
	     

	4th
	     
	     



Using the column graph
Which styles of religious belief (typologies) are most strongly experienced and least strongly experienced?
    

Compare each belief style with its indicative range 
How do your data compare with the student indicative ranges?
    

Linking the column graphs and the traffic-light graphs
Where are the strong areas of agreement in the traffic-light graphs (i.e. lots of green)?
    


Are there any areas of debate or uncertainty (i.e. indicated by a large area of orange)?
    

Are there any areas which might cause concern (e.g. a strong rejection (red) of Post-Critical Belief or a large body of ‘undecideds’ (orange) in Post-Critical Belief, lots of orange or green in Relativism or External Critique)?
    

What do you make of this data? What is pleasing, surprising, confronting, challenging?
    

In short, what are the students saying about their attitude toward belief? In particular, what are they saying about Post-Critical Belief?
    

[bookmark: _Toc498512932]

Reading and interpreting ADULT survey results
Figure 2: Indicative scoring range – approximate for adults (PCB Scale)
	
	Literal Belief
	External Critique
	Relativism
	Post-Critical Belief

	Current
	2.5 – 3.5
	Approx. 2.0 and
not above 3.0
	Above 4.0
but always lower than Post-Critical Belief
	Well over 5.0



Look at your ADULT survey results for the PCB Scale
In the table below write the name and the score for each of the four styles of religious belief, or typologies, from the most strongly experienced to the least.
	
	Typology (Post-Critical Belief, Literal Belief, etc.)
	Current Score

	1st
	     
	     

	2nd
	     
	     

	3rd
	     
	     

	4th
	     
	     



Using the column graph
Which styles of religious belief (typologies) are most strongly experienced and least strongly experienced?
    

Compare each belief style with its indicative range 
How do your data compare with the adult indicative scoring ranges?
    

Linking the column graphs and the traffic-light graphs
Where are the strong areas of agreement in the traffic-light graphs (i.e. lots of green)?
    




Are there any areas of debate or uncertainty (i.e. indicated by a large area of orange)?
    

Are there any areas which might cause concern (e.g. a strong rejection (red) of Post-Critical Belief or a large body of ‘undecideds’ (orange) in Post-Critical Belief, lots of orange or green in Relativism or External Critique)?
    

What do you make of this data? What is pleasing, surprising, confronting, challenging?
    

In short, what are the adults saying about their attitude toward belief? In particular, what are they saying about Post-Critical Belief?
    



[bookmark: _Toc498512933]

Comparing STUDENT and ADULT survey results
What are some of the commonalities and some of the significant differences between the adult and the student data? 
    

Why do you think this is?
    

What might be some implications of these differences?
    

What are two or three learnings you take from these survey results?
    

[bookmark: _Toc498512934]

Reflecting on the PCB Scale
Reflection, planning implementation and evaluation are integral to continuous school improvement. In this context: 
How would you describe the current belief style of students and adults at your school? 
    

How strong would you say Post-Critical Belief is as a belief style at your school? 
    

How would you like your results to look in four or five years’ time?
    

What do these results for the PCB Scale indicate in relation to the preferred position of Post-Critical Belief?
    

Continuous improvement in schools is ultimately dependent on action. What are some of the ways you could work towards developing Post-Critical Belief within your school?
    

[bookmark: _Toc498512935]


[bookmark: _Toc523827947]The Melbourne Scale
Refer to:
· the Guide – pp.12, 20–26
The four typologies in the Melbourne Scale are:
· Institutional Secularisation
· Christian Values Education (CVE) – represented simply as ‘Values Education’ on the graphs
· Institutional Reconfessionalisation
· Recontextualisation (preferred).

The key question for the Melbourne Scale is: 
[bookmark: _Toc523827948]How do we, from a theological perspective, give shape to the identity of our school in a diverse culture?


Reading and interpreting results
[bookmark: _Toc498512936]It is important to note that the student and adult scores below are indicative ranges only and are not meant to be either prescriptive or read in isolation from one another, either within the Melbourne Scale or in relation to the PCB or Victoria Scales.
Indicative Scoring Ranges are offered as you read and make your way through the Standard Report. These ranges are useful when interpreting the data as they point to the preferred position and to the theological normative. It is worth remembering that indicative scores can only ever be indicative. As you work through your Standard Report, the indicative scoring range remains ‘fluid’, shifting as the typologies within any one of the Scales interact with each other.
Reading and interpreting STUDENT survey results
Figure 3: Indicative scoring range – approximate for students (Melbourne Scale)
	
	Institutional Secularisation
	Institutional Reconfessionalisation
	CVE
	Recontextualisation
	Confessionality

	Current
	2.0 – 3.25
	3.5 – 5.0
	4.0 – 5.25
	More than 4.75
	No indicative score

	Ideal
	2.0 – 3.25
	3.0 – 4.5
	3.25 – 5.0
	More than 5.0 
The higher the better
	Not measured in the ideal



Look at your STUDENT survey results for the Melbourne Scale
In the table below write the name and the current (factual) score for each of the five typologies, from the most strongly experienced to the least. Next, list the student ideal (normative) score for each ‘school identity type’.
	
	Typology (Recontextualisation, CVE, etc.)
	Current Score
	Ideal Score

	1st
	     
	     
	     

	2nd
	     
	     
	     

	3rd
	     
	     
	     

	4th
	     
	     
	     

	5th
	     
	     
	     



Using the column graph
Factual: Which typologies are most strongly experienced and least strongly experienced?
    

Ideal: In what areas do respondents at your school indicate increasing support or decreasing resistance? 
(cf. A Note on Language, the Guide, p. 12)
Increasing support:
    

Decreasing resistance:
    

The key relationship in the Melbourne Scale is the relationship between Recontextualisation and CVE. Which typology is stronger in your data?
    

Compare each belief style with its indicative range 
Examine your current/factual column-graph data (blue). What can you say about the data in relation to the indicative ranges?
    



Examine your ideal/normative column-graph data (green). What can you say about the data in relation to the indicative ranges?
    

Linking the column graphs and the traffic light graphs
Where are the strong areas of agreement in the traffic-light graphs (i.e. lots of green)?
    

Are there any areas of debate or uncertainty (i.e. indicated by a large area of orange)?
    

Are there any areas which might be cause for concern (e.g. a strong rejection (red) in Recontextualisation or a large body of ‘undecideds’ (orange) in Recontextualisation, lots of ‘undecideds’ (orange) or agreement (green) in CVE or Secularisation)?
    

Comparing factual and ideal scores
When you compare the current and the ideal scores, where is support increasing and/or decreasing among the students? Where is the greatest shift in preference?
    




What are the students saying about the current reality and their preference for the future?
    

How do your school’s data compare to the ECSI preferred position (i.e. Recontextualisation)? 
    

What do you make of the data? What is pleasing, surprising, confronting or challenging?
    

What might be some things that could support or hinder your school in moving towards the ECSI preferred position?
    



Reading and interpreting ADULT survey results
Figure 4: Indicative scoring range – approximate for adults (Melbourne Scale)
	
	Institutional Secularisation
	Institutional Reconfessionalisation
	CVE
	Recontextualisation
	Confessionality

	Current
	2.0 – 3.0
	3.5 – 4.5
	4.0 – 5.0
	More than 5.0
	No indicative score

	Ideal
	2.0 – 3.0
	3.5 – 4.5
	3.5 – 4.5
	More than 5.25
The higher the better
	Not measured in the ideal



Look at your ADULT survey results for the Melbourne Scale
In the table below write the name and the current (factual) score for each of the five typologies, from the most strongly experienced to the least. Next, list the ADULT ideal (normative) score for each ‘school identity type’.
	
	Typology (Recontextualisation, CVE, etc.)
	Current Score
	Ideal Score

	1st
	     
	     
	     

	2nd
	     
	     
	     

	3rd
	     
	     
	     

	4th
	     
	     
	     

	5th
	     
	     
	     



Using the column graphs
Factual: Which typologies are most strongly experienced and least strongly experienced?
    

Ideal: In what areas do respondents at your school indicate increasing support or decreasing resistance? 
Increasing support:
    

Decreasing resistance:
    


The key relationship in the Melbourne Scale is the relationship between Recontextualisation and CVE. Which typology is stronger in your data?
    

Compare each belief style with its indicative range 
Examine your current/factual column-graph data (blue). What can you say about the data in relation to the indicative ranges?
    

Examine your ideal/normative column-graph data (green). What can you say about the data in relation to the indicative ranges?
    

Linking the column graphs and the traffic-light graphs
Where are the strong areas of agreement in the traffic-light graphs (i.e. lots of green)?
    

Are there any areas of debate or uncertainty (i.e. indicated by a large area of orange)?
    


Are there any areas which might be cause for concern (e.g. a strong rejection - red) in Recontextualisation or a large body of ‘undecideds’ (orange) in Recontextualisation, lots of ‘undecideds’ (orange) or agreement (green) in CVE or Institutional Secularisation)?
    

Comparing factual and ideal scores
When you compare the current and the ideal scores, where is support for increasing and /or decreasing among the adults? Where is the greatest shift in preference?
    

What are the adults saying about the current reality and their preference for the future?
    

How would you describe your school’s data in relation to the ECSI preferred position (i.e. Recontextualisation)? 
    

What do you make of the data? What is pleasing, surprising, confronting or challenging?
    



What might be some things that would support or hinder your school in moving towards the ECSI preferred position?
    

[bookmark: _Toc498512938]Comparing STUDENT and ADULT survey results
What are some of the commonalities and some of the significant differences between the adult and the student data? 
    

Why do you think this is?
    

What might be some implications?
    

What are two or three learnings you take from these survey results?
    



[bookmark: _Toc498512939]

Reflecting on the Melbourne Scale
Reflection, planning, implementation and evaluation are integral to continuous school improvement. In this context:
According to the students and adults, how does your school currently give shape to its identity in a diverse culture? 
    

How would students and adults like to see your school give shape to its identity in a diverse culture in the future? 
    

Recontextualisation is a process. How strong is it at your school? What evidence supports your response?
    

Where would you like the Recontextualisation process to be in four or five years’ time?
    

What do these results for the Melbourne Scale indicate in relation to the preferred position of Recontextualisation?
    

Continuous improvement in schools is ultimately dependent on action. What are some initial thoughts on ways you could work towards developing Recontextualisation within your school?
    


The Victoria Scale
Refer to:
· the Guide – pp. 27–31.
The four typologies in the Victoria Scale are:
· Dialogue School (preferred)
· Monologue School
· Colourful School
· Colourless School.

The key question for the Victoria Scale is:
[bookmark: _Toc523827950][bookmark: _Toc498512941]How do we, from a pedagogical perspective, give shape to the identity of our school in a diverse culture?


Reading and interpreting survey results
It is important to note that the student and adult scores below are indicative ranges only and are not meant to be either prescriptive or read in isolation from one another, either within the Victoria Scale or in relation to the Melbourne or PCB Scales.
Indicative Scoring Ranges are offered as you read and make your way through the Standard Report. These ranges are useful when interpreting the data as they point to the preferred position and to the theological normative. It is worth remembering that indicative scores can only ever be indicative. As you work through your Standard Report, the indicative scoring range remains ‘fluid’, shifting as the typologies within any one of the Scales interact with each other.
Reading and interpreting STUDENT survey results
Figure 5: Indicative scoring range – approximate for students (Victoria Scale)
	
	Monologue School
	Dialogue School
	Colourful School
	Colourless School

	Current
	Below 3.0
	Above 4.75
	2.5 – 3.5
	Below 3.5

	Ideal
	1.5 – 3.0
	Above 5.5 
the higher the better
	2.5– 3.5 
could be up to 4.0 if combined with a strong preference for the Dialogue School
	The lower the better



Look at your STUDENT survey results for the Victoria Scale
In the table below write the name and the current (factual) score for each of the four typologies, from the most strongly experienced to the least strongly experienced. Next, list the student ideal (normative) scores for each ‘school identity type’.
	
	Typology (Dialogue, Monologue, etc.)
	Current Score
	Ideal Score

	1st
	    
	    
	    

	2nd
	    
	    
	    

	3rd
	    
	    
	    

	4th
	    
	    
	    



Using the column graph
Factual: Which typologies are most strongly experienced and least strongly experienced?
    

Ideal: In what areas do respondents at your school indicate increasing support or decreasing resistance?
Increasing support:
     

Decreasing resistance:
     

The key relationship in the Victoria Scale is the relationship between Dialogue School and Colourful School typologies. Which typology is stronger in your data?
     

Compare each belief style with its indicative range 
How do your data for Dialogue School compare with the student indicative ranges?
     

Examine your current/factual column-graph data (blue). What can you say about the data in relation to the indicative ranges?
     

Examine your ideal/normative column-graph data (green). What can you say about the data in relation to the indicative ranges?
     

Linking the column graphs and the traffic light graphs
Where are the strong areas of agreement in the traffic-light graphs (i.e. lots of green)?
     

Are there any areas of debate or uncertainty (i.e. indicated by a large area of orange)?
     

Are there any areas which might be cause for concern (e.g. a strong rejection – red) for the Dialogue School or a large body of ‘undecideds’ (orange) in Dialogue School, lots of ‘undecideds’ (orange) or agreement (green) in Colourless School or Colourful School)?
     

Comparing factual and ideal scores
When you compare the current and the ideal scores, where is support increasing and/or decreasing among the students? Where is the greatest shift in preference?
     




What are the students saying about the current reality and their preference for the future?
     

What do you make of the data? What is pleasing, surprising, confronting or challenging?
     

How would you describe your school’s data in relation to the ECSI preferred position (i.e. Dialogue School)? 
     

What might be some things that could support or hinder your school in moving towards the ECSI preferred position?
     

[bookmark: _Toc498512942]

Reading and interpreting ADULT survey results
Figure 6: Indicative scoring range – approximate for adults (Victoria Scale)
	
	Monologue School
	Dialogue School
	Colourful School
	Colourless School

	Current
	Below 3.0
	Above 5.0
	2.5 – 3.5
	Below 3.5

	Ideal
	1.5 – 3.0
	Above 5.5
the higher the better
	2.5– 3.5
could be up to 4.0 if combined with a strong preference for the Dialogue School
	The lower the better



Look at your ADULT survey results for the Victoria Scale
In the table below write the name and the current (factual) score for each of the four school types, or typologies, from the most strongly experienced to the least strongly experienced. Next, list the adult ideal (normative) scores for each school type.
	
	Typology (Dialogue School, Monologue School, etc.)
	Current Score
	Ideal Score

	1st
	     
	     
	     

	2nd
	     
	     
	     

	3rd
	     
	     
	     

	4th
	     
	     
	     



Using the column graphs
Factual: Which typologies are most strongly experienced and least strongly experienced?
     

Ideal: In what areas do respondents at your school indicate increasing support or decreasing resistance? 
Increasing support:
     

Decreasing resistance: 
     

The key relationship in the Victoria Scale is the relationship between Dialogue School and Colourful School. 
Which typology is strongest in your data?
     

Compare each belief style with its indicative range 
How do your data for Dialogue School compare to the adult indicative ranges?
     

Examine your current/factual column-graph data (blue). What can you say about it in relation to the indicative ranges?
     

Examine your ideal/normative column-graph data (green). What can you say about it in relation to the indicative ranges?
     

Linking the column graphs and the traffic light graphs
Where are the strong areas of agreement in the traffic-light graphs (i.e. lots of green)?
     





Are there any areas of debate or uncertainty (i.e. indicated by a large area of orange)?
     

Are there any areas which might be cause for concern (e.g. a strong rejection – red) for the Dialogue School or a large body of ‘undecideds’ (orange) in Dialogue School, lots of ‘undecideds’ (orange) or agreement (green) in Colourless School or Colourful School)?
     

Comparing factual and ideal scores
When you compare the current and the ideal scores, where is support increasing and/or decreasing among the adults? Where is the greatest shift in preference?
     

What are the adults saying about the current reality and their preference for the future?
     

What do you make of the data? What is pleasing, surprising, confronting or challenging?
     

How would you describe your school’s data in relation to the ECSI preferred position (i.e. Dialogue School)? 
     

What might be some things that could support or hinder your school in moving towards the ECSI preferred position?
     

[bookmark: _Toc498512943]Comparing STUDENT and ADULT survey results
What are some of the commonalities and some of the significant differences between the adult and the student data?
     

Why do you think this is?
     

What might be some implications?
     

What are two or three learnings you take from these survey results?
     




Reflecting on the Victoria Scale
Reflection, planning, implementation and evaluation are integral to continuous school improvement. In this context:
How do students and adults currently see your school’s approach to learning?
     

How strong would you say Dialogue School is as a style of believing at your school?
     

Where would you like it to be in four or five years’ time?
     

What do these results for the Victoria Scale indicate in relation to the preferred position of Dialogue School?
     

Continuous improvement in schools is ultimately dependent on action. What are some initial thoughts for ways you could work towards developing Dialogue within your school?
     

[bookmark: _Toc500494945]

[bookmark: _Toc523827951]Range overview of personal and school identity
Things to know before reading and interpreting the Range Graphs: Students (C.2) and School Staff (C.4) (to review ‘range graphs’ refer to the Guide, p. 13):
1. The numbers 1–7 on the Likert Scale represent: 1 = Strongly disagree, 7 = Strongly agree. 4 = The turning point i.e. Neither agree nor disagree.

Below 4, use words like disagree, reject, oppose, resist. Above 4, use words like agree, prefer, affirm, desire, have a clear choice for.
2. The grey triangles (previous survey round) and black circles (current survey round) always represent your school’s data.
3. The score for all triangles and circles is taken from the centre of the circle/triangle.
4. The thin grey lines connect the current to the ideal data for the previous survey (grey triangles).
5. The thick black lines connect the current to the ideal data for the current survey (black dots).
6. If yours is a primary school, the box-and-whisker graphs always represent the aggregated range of scores for all primary schools in your diocese from all research rounds, from 2011 onwards.
7. If yours is a secondary school, the box-and-whisker graphs always represent the aggregated range of scores for all secondary schools in your diocese from all research rounds, from 2011 onwards.
8. When looking at the box-and-whisker graphs you may find yourself comparing your school data, indicated by the grey triangles and black circles, with the diocesan data. This may be interesting but it’s not always helpful! Instead, it is essential that you take the spread of ECSI data from across all scales and questionnaires into account
9. Both the Melbourne Scale and Victoria Scale use a dual measurement: F for factual or current and N for the empirical normative or ideal (to review ‘dual measurement’ refer to pp. 11–12 of the Guide).
10. The PCB Scale and Confessionality in the Melbourne Scale are only measured at the factual level.


[bookmark: _Toc523827952]Process for interpreting and comparing the RANGE graphs – C.2 (Students) and C.4 (Staff)
Refer to the following documents:
· The Standard Report – Sections C.2 (Student data) and C.4 (Adult data)
· The Guide – pp. 13–14 and 35 for information regarding the Range Graphs.
[bookmark: _Toc523827953]Range graphs for the PCB Scale
Refer to the following documents:
· The Standard Report – Sections C.2 (Student data) and C.4 (Adult data)
· The Guide – pp. 15–19 for information regarding the PCB Scale.
Post-Critical Belief Scale – STUDENTS
	Attitude/
Typology
	Previous survey
Result
	Current Survey
Result
	Difference
	Indicative Scoring Range – Approx.

	Literal Belief
	[bookmark: Text4]     
	     
	     
	2.5 – 4.0

	External Critique
	     
	     
	     
	Approx. 2.5 and not above 3.0

	
Relativism

	     
	     
	     
	Above 4.0 
but always lower than Post-Critical Belief

	Post-Critical Belief
	     
	     
	     
	Above 5.0



What do you notice when comparing the current survey with the previous survey?
     

Post-Critical Belief Scale – ADULTS
	Attitude/
Typology
	Previous survey
Result
	Current Survey
Result
	Difference
	Indicative Scoring Range – Approx.

	Literal Belief
	     
	     
	     
	2.5 – 3.5 

	External Critique
	     
	     
	     
	Approx. 2.0 and not above 3.0

	
Relativism

	     
	     
	     
	Above 4.0 
but always lower than Post-Critical Belief

	Post-Critical Belief
	     
	     
	     
	Above 5.0




What do you notice when comparing the current survey with the previous survey?
     

[bookmark: _Toc523827954]Range graphs for the Melbourne Scale
Refer to the following documents:
· The Standard Report – Sections C.2 (Student data) and C.4 (Adult data)
· The Guide – pp. 20–26 for information regarding the Melbourne Scale.
Melbourne Scale – STUDENT current results
	Attitude/Typology
	Previous survey
Result
	Current Survey
Result
	Difference
	Indicative Scoring Range – Approx.

	Secularisation
	     
	     
	     
	2.0 – 3.25 

	Reconfessionalisation
	     
	     
	     
	3.5 – 5.0

	Christian Values Education 
	     
	     
	     
	4.0 – 5.25

	Recontextualisation
	     
	     
	     
	More than 4.75

	Confessionality

	     
	     
	     
	No indicative score



What do you notice when comparing the current scores in the previous survey and the current survey?
     

Melbourne Scale – STUDENT ideal results
	Attitude/Typology
	Previous survey
Result
	Current Survey
Result
	Difference
	Indicative Scoring Range – Approx.

	Secularisation
	     
	     
	     
	2.0 – 3.25 

	Reconfessionalisation
	     
	     
	     
	3.0 – 4.5

	Christian Values Education 
	     
	     
	     
	3.25 – 5.0

	Recontextualisation
	     
	     
	     
	More than 5.0 
The higher the better





What do you notice when comparing the ideal scores in the previous survey and the current survey?
     

Comparison of current and ideal results for STUDENTS
(Please ensure you have completed the two tables above before answering these questions.)
Where have there been shifts and in which direction?
     

How do you account for these changes?
     

Melbourne Scale – ADULT current results
	Attitude/Typology
	Previous survey
Result
	Current Survey
Result
	Difference
	Indicative Scoring Range – Approx.

	Secularisation
	     
	     
	     
	2.0 – 3.0 

	Reconfessionalisation
	     
	     
	     
	3.5 – 4.5

	Christian Education Values
	     
	     
	     
	4.0 – 5.0

	Recontextualisation
	     
	     
	     
	More than 5.0

	Confessionality
	     
	     
	     
	No indicative score



What do you notice when comparing the current scores in the previous survey and the current survey?
     



Melbourne Scale – ADULT ideal results
	Attitude/Typology
	Previous survey
Result
	Current Survey
Result
	Difference
	Indicative Scoring Range – Approx.

	Secularisation
	     
	     
	     
	Approx. 2.0, not above 3.0 

	Reconfessionalisation
	     
	     
	     
	3.5 – 4.5

	Christian Education Values
	     
	     
	     
	3.5 – 4.5

	Recontextualisation
	     
	     
	     
	More than 5.25
as high as possible



What do you notice when comparing the ideal scores in the previous survey and the current survey?
     

Comparison of Current and Ideal results for ADULTS
(Please ensure you have completed the two tables above before answering these questions.)
Where have there been shifts and in which direction?
     

How do you account for these changes?
     

[bookmark: _Toc523827955]

Range graphs for the Victoria Scale
Refer to the following documents:
· The Standard Report – Sections C.2 (Student data) and C.4 (Adult data)
· The Guide – pp. 27–31 for information regarding the Victoria Scale.
Victoria Scale – STUDENT current results
	Attitude/Typology
	Previous survey
Result
	Current Survey
Result
	Difference
	Indicative Scoring Range – Approx.

	Monologue School
	     
	     
	     
	Just below 3.0

	Dialogue School
	     
	     
	     
	Above 4.75

	Colourful School
	     
	     
	     
	2.5 – 3.5

	Colourless School
	     
	     
	     
	Below 3.5



What do you notice when comparing the current scores in the previous survey and the current survey?
     

Victoria Scale – STUDENT ideal results
	Attitude/
Typology
	Previous survey
Result
	Current Survey
Result
	Difference
	Indicative Scoring Range – Approx.

	Monologue School
	     
	     
	     
	1.5 – 3.0

	Dialogue School
	     
	     
	     
	Above 5.5
higher is better

	Colourful School
	     
	     
	     
	2.5 – 3.5, not over 4.0

	Colourless School
	     
	     
	     
	Lower the better



What do you notice when comparing the ideal scores in the previous survey and the current survey?
     



Comparison of current and ideal results for STUDENTS
(Please ensure you have completed the two tables above before answering these questions.)
Where have there been shifts and in which direction?
     

How do you account for these changes?
     

Victoria Scale – ADULT current results
	Attitude/Typology
	Previous survey Result
	Current Survey Result
	Difference
	Indicative Scoring Range – Approx.

	Monologue School
	     
	     
	     
	Just below 3.0

	Dialogue School
	     
	     
	     
	Above 5.0

	Colourful School
	     
	     
	     
	2.5 – 3.5

	Colourless School
	     
	     
	     
	Below 3.5



What do you notice when comparing the current scores in the previous survey and the current survey?
     

Victoria Scale – ADULT ideal results
	Attitude/Typology
	Previous survey Result
	Current Survey Result
	Difference
	Indicative Scoring Range – Approx.

	Monologue School
	     
	     
	     
	1.5 – 3.0

	Dialogue School
	     
	     
	     
	Above 5.5, higher is better

	Colourful School
	     
	     
	     
	2.5 – 3.5, not over 4.0

	Colourless School
	     
	     
	     
	Lower the better




What do you notice when comparing the ideal scores in the previous survey and the current survey?
     

Comparison of factual and normative results for ADULTS
(Please ensure you have completed the two tables above before answering these questions.)
Where have there been shifts and in which direction?
     

How do you account for these changes?
     



[bookmark: _Toc523827956]D. Subpopulations among students and school staff
Refer to the following document:
· The Standard Report – Section D: Subpopulations among Students and Staff
· The Guide – p. 36 for information regarding Subpopulations.
When comparing the previous survey data to the current survey data, where have the greatest shifts occurred?
     

Are these shifts towards a more recontextualising or a more secular position?
     

How might these shifts be accounted for? Can you see that your efforts have contributed to the shifts? 
     

How do these shifts fit within the strategic plan for your school? Is your school heading towards the ideal of a Recontextualising Catholic Dialogue School?
     

What actions will you take to ensure the continuation of your efforts?
     


[bookmark: _Toc523827957]E. Features of Catholic education
Refer to the following documents:
· The Standard Report – Section E: Features of Catholic Education
· The Guide – pp. 39–40 for information regarding the Features of Catholic Education.
[bookmark: _Toc523827958]Figure 19, Table 1
In the first table, identify:
· the longest two or three bars to the right, for both students and adults. What do people in your school want more of?
     

· any bars to the left. What do people in your school want less of? 
     

· The shortest two or three bars to the right.
     

What are the elements of Catholic education that could be further developed in your school? 
     




High levels of support for features such as ‘involvement in social justice projects’, ‘openness to diversity’ and ‘ecological awareness’ (what Leuven sometimes describes as both 1) more ethically orientated and 2) universal rather than specifically Catholic), while important aspects of what it means to be a typical Catholic school, sometimes may reflect a more Colourful School tendency. With reference to the rest of your school’s Standard Report, is this an issue for your school?
     

Figure 19, Table 2
In the second table, identify any significant percentages in green and red.
     

What could this mean in the context of your school?
     

Prayer and liturgy, along with contemporary approaches to pedagogy, are necessary first steps in strengthening the Catholic identity of the school. Based on your work thus far, what in your community matters most as you seek to enhance the Catholic identity of your school?
     

What might you say and do about the prayer life of the school and individuals?
     



What might you say and do about the pedagogical approaches being developed and adopted and their capacity to facilitate the process of Recontextualisation through dialogue?
     

What might you say and do about formation of the whole staff, not from a deficit model but rather from the perspective of possibilities and building on what exists?
     

What might you say and do about the leadership of the school and the way in which it consistently and with clarity, makes the links between daily practice and the school’s efforts to be a recontextualising Catholic dialogue school?
     


[bookmark: _Toc523827960]Beyond the quantitative data provided in the standard report 
[bookmark: Text5]     
Looking beyond the Standard Report of your school, what might be some of the actions that will bring life and richness to the data that you have worked through in this Workbook?
· Have your leadership team take a walk through the school. 
· What are the Catholic identity markers, e.g. images or statues in your school grounds, your classrooms and in your reception and administration areas?
· Are the Catholic identity markers that are present meaningful, relevant and understood by students, staff and parents?
Review your communication and documentation with staff, students and parents.
· How does your communication (e.g. newsletters, website, assemblies) reflect a recontextualised and dialogical Catholic tradition for the intended audiences? 
· What do students, staff and the school community know and/or understand about the charism and or vision stated in school documentation?
Create focus groups and interview children and parents.
· Ask questions that focus on your school’s own efforts. If you’ve been working on pedagogy, a question might be: ‘What’s it like to be learning in the Religious Education classroom?’
· Use the staff, student and parent responses to Section E Features of the Catholic School. Share the data. A question might be: ‘Why do you think that the students want less of “x” but the adults want to see more of it?’
· What other questions might you ask?
Your reading and interpretation of the Standard Report is the beginning of the work for an enhanced Catholic identity in your school. Based on your analysis of the data: 
· What actions do you now consider necessary as you move from data to action? 
· How will you document these actions in your school improvement plan?
· How will you act on these in a strategic way, throughout the school improvement cycle?
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